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PREFACE

Delays in the development of body image, co-ordination and the
perception of one's self in space, are, in some cases, related to
language and concomitant educational difficulties. A child.hust be
able to recognise the direction of his Sody in three dimensipnal space

in order to be able to interpret the direction of two dimensional

symbols.

Drawing on her experience as a curative eurythmist, Miss Hunt has

designed exercises to aid the general development of the inco-ordinated,

poorly orientated, clumsy child.

Furythmy is a dynamic art, which Rudolf Steiner called 'visible speech

and visible song', and the exercises Miss Hunt describes are founded

on the principles underlying the practice of that art.

Although they seem deceptively simple, the application of the exercises
requires a degree of planning on the part of the teacher using them so

that the complex goals are achieved. Because there are no published

standards by which to measure a particular child's performance, the
importance of recording individual progress for each case must be stressed;

comparing the 'before' and 'after' abilities serves as a monitor of the

efficacy of the therapy.

The exercises have been developed in the Learning Disabilities Clinic
over a number of years and were found to be very useful both in defining
deficiencies in performance and in providing an important element in the

overall remedial programme designed for each child.

A. MacAuslan M.A., M.B,B.Chir.




M OVE I N TIME

written by Jean Hunt Dip. L.S.Eu. Mem. B.A.A.T.

Illustrated by Diane Flowers Dip.L.S.Eu.

Eurythmy is an expression in movement of the dynamics underlying *he

sounds of speech and music. It is based on the work of Rudolf Steiner

and was first presented as an art of movement in 1912,

The activity »resent in the spoken word or musical note can be seen
in the eurythmist's body gestures, expressing the sounds as they are
spoken or played on a musical instrument. This is a continuous process

and the gestures are not finite.

Movement can be recognised as a fundamental activity of life. 1t is
perceived in liveliness of thinking, in the fluctuations of feeling and

human interaction and most obviously in the physical body.

This recognition has given rise to an hypothesis regarding the therapeutic
potential of movement. Therapeutically, it should be possible to correct
abnormal movement patterns in any dimension by exercises which emphasise

healthy and appropriate movements. This should also be possible for

some difficulties in the emotional and cognitive functions.

We have taken exercises from the field of Eurythmy which are appropriate

to the cognitive and motor problems associated with reading and writing.
These exercises have proved to be of a very fundamental and elementary
nature: they aim to help a child establish a connection between his inner
world and the outer world. A child will show many of his problems in the
way he moves and carries out an action: such problems include poor balance,

lack of co-ordination, lack of rhythmic sense, lack of directional sense,

uncertainty and fatique. By working in an imaginative way with the child,
his dexterity, ability to move and even inner cognitive agility can be

helped. These exercises focus on movement, rhythm, form and direction.

II




g

MO VEMENT
The child walks the boundary of an imagined geometric form (e.g.
This means he must make an inner

a

triangle, a circle or a pentangle.)
action to bring about the outward movement: he must grasp the geometric

form, take it into his cognitive space, hold it in his memory and then

recreate it again in the outer surroundings.

This requires imagination and the ability to move from inner to outer.
It is the therapist's task to stimulate this inner activity by giving

the child the verbal picture of the form. It is important to understand

that the therapist does not draw the form on the floor for the child -
this would make the movement a mere outward, cognitive-based action,

not derived from the child's inner awareness of himself in space.

The symbols used in reading and writing are based on two forms - the curve

and the straight line. When the body has learned to recognise and. move

along these shapes, the refined movements of hand/eye co-ordination can

be developed. The child consciously makes the shapes come into existence

with his body. Full consciousness of these shapes is produced in movement

with the child walking the form with his
As an example, the child who walks the boundary of an

body facing in the same direction

all the time.

imagined triangle, while facing the same wall, gains a fuller experience

forward/backward) than the

turning his

of his orientation in space (left/right,

cnild who walks a triangular path always moving forwards,

body at the corners of the triangle.

To produce the form using the first method is more difficult, but it is
what should happen when one is writing; here the body should remain still,
even the arm and hand should have very little movement. It must be the

inner activity which brings about the outer movement.



who gabhlss or who reads in a monotonous voice often do2s not

assimilzte what he reads. Help with his disorganisation of speech-rhythm

may well assist his reading skill.

By getting the child to step out rhythmically the metre of a poem, the

therapist can introduce the child to a flow of sound and its related
movement. This requires of the child accurate listening and attention.

Many relzted skills are therefore introduced and developed simultaneously.

When the child has the poem 'in his limbs', the therapist asks the child
to write it Zown (a further related movement skill) and then to read back
his cwn work ALOUD. This leads the child into a natural linking process
of body zwareness, memory through movement, agile thinking, and an inward

understaniing of what he is reading.

DIRECTIC!! AND GCAL

Some Ziscrientated children find it extremely difficult to read or write
contirzcusly in the same direction; they skip words, or jump lines. Many
others <iist hands, arms or whole bodies while writing - instead of

orgarics.rng the direction of the activity from within themselves. Similar

eSS T

proklezz czcur when these gross body movements are transferred to the
fine mcverents of visual perception, and we see the child writing 'f'

instezZ I 't' and 'qd' instead of 'b'.

Here zzz.-, eurythmy exercises can develop a more coherent strategy of
movezernt and direction, by developing the kinesthetic sense which underlies
the prccesses of reading, writing and speech. Such exercises help the
chilZ rezlign and reassemble his disturbed or weak movement patterns and

learn ¢- Zistinguish between up/down, left/right and the diagonal crossing

wareness and control of the chaotic movement or fixed form
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that z z:ziznce can be brought about. The effort required by the therapist

of the zrild wiil help either to awaken his ability to direct his

actiyje ez fron within, or to release tension which prevents his response
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USE OF IMAGINATION

For all children it is important to engage and hold their attention

through the imagination. This can be done by introducing each

exercise with a lively and familiar image. So before starting

exercise 3, for instance, the teacher could say - ''Imagine a

rainbow high above your head, with both ends reaching down into

your open hands'. Several exercises include suggestions for

appropriate images, but any others that appeal to the teacher or

are suggested by the children can be used. The same applies to

rhymes, as long as they fit the rhythm.

EXERCISES OUTLINED
Start at exercise 1, and work gradually through the whole series.

Allow 15 - 20 minutes for each session. Obviously the whole series

of 16 exercises is unlikely to be performed in one session, but the
series splits easily into the first and second half, and each half

can be done on separate occasions. Alternatively, when the children

are used to doing the initial exercises, the session can start with
one of the more advanced ones, and continue as far as the teacher

chooses. But the exercises should be performed in sequence as numbered.

So if children ask to do a particular exercise (and some are more
popular than others) see that it is included in its correct position
in the series e.g. if the children ask for exercise 5 (under and over)
and you had thought of limiting the session to nos 3, 4, 7 and 8,

perform exercises 5 between exercises 4 and 7.

Some children may find the more complex exercises difficult. The

teacher will have to decide whether to aid the limbs through the

mcvements (or hold the hand and march in step with the child in

exercise 13) so that intrinsic feed-back can acc elerate learning{./_\’j )
'CXCA1°ﬁ k&xélo
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Comments:
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These stimulate awareness of space around the body and encourage

understanding of orientition in space, For them most of the instructiong

specify the right hand to begin the exercise, but if in doubt let the

child start with his "writing hand".

Exercises 9 - 10 with a rod

These are stationary exercises fccussing attention on hands, wrists and

arms and the space immediately adjacent.

Exercises 11 - 12 on the diagonal

and 13 - 16 through straight lines and curves

These join arm to leg movements, and later whole body movements, with th
additional dimension of creating imaginary linear patterns by moving
through them. This brings awareness of straight lines, curves and fixed

points of reference, and the moving self in relation to all three.

Age Range: These pre-eurythmy exercises are intended for children from
5 - 11. Continuity is absolutely essential to their performance. It is
this which unites and brings harmony to every aspect of the child
performing them. Therefore emphasis falls entirely on smooth flow of

movement, as opposed to arriving at a fixed posture.

Once an exercise has been mastered to some degree the difficulq3
of maintaining a steady rhythm may remain. The teacher could then use a
tambourine, triangle or drum, with or without a poem. In the case of

younger children i.e. under 6 Qears, a very familiar nursery rhyme should

said in unison with the teacher. For instance a rhyme to go with exercise

1 for younger children would be:-
Jack and Jill went up the hill
They would then throw the bean bag on the beat ~ as underlined - that is

four throws to a line and the child also speaking the verse.

A more complicated rhythm may be better fun for older children e.g.: :

This old man, he played cne
He played nick nack on his drum
With a nick nack paddy wack

Give a dog a bone this old

Man came rolling home
All exercises unless specified to the contrary start with the children

standing upright, feet together, arms at sides.

YI
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EXERCISE 1

GIVING AND RECEIVING

Throwing the bean bag from one hand and catching it in the
other. The teacher could suggest that the bean bag is some-

thing precious so that the child learns to receive it gently
with open, relaxed hand rather than grabbing it. The child
becomes aware of movement from one side of the body ta the
other. The exercise encourages the ability, aften lacking,
of the hand to turn from palm up to palm down. When done
silently, the sound of the beans in the bag is quite audible.
This should encourage listening and concentration. A silent
rhythm could be done such as an anapest - two short throuws
then on the long throw the bean bag could be passed beshind
the back to the other hand.

oN
} O
1. Stand straight 2. Raise left 3. Left elbouw
hands at waist level hand gradually pushed out from
palm upward turning it over waist
- bean bag. - elbow coming away - left palm downwards
from waist. - bean bag drops

into right palm

- right hand gives
a little under
weight of bean bag

FULL EXERCISE Repeat exercise several times

The exercise can also be dane sitting, and with hands at
shoulder level. The exercise can be combined with walking,
running, hopping, skipping. In this case the bean bag should
be received into the hand to match the leading leg.

The exercise can be done to a poem. If so, the younger child-
ren should throw the bag on the beat, and the older children
should throw it on each syllable. Once mastered the exercise

can be done to a drum or tambgurine - or may be done silently.




MAKING A RING AROUND THE WAIST

It helps the child be defining his own centre and periphera}]
space, and so encourages awareness of his position in space.

1.
Starting position

4,

Bring arms back tao
starting position

EXERCISE 2

2. 3.

- Stand hands in Bean bag in right
front at waist level hand move both
palms upwards hands behind back,
- hean bag in left Thrrow bean bag
hand from right to lef;
- throw bean bag hand

from left to right

hand

A

(2

Continue passing the bean bag around
in a ring - in a clockuwise direction.

FULL EXERCISE

Repeat 1 -4 five times

1. The whole movement should describe
a ring about the waist.

2. Hands to be kept as near to waist
level as possible, elbows flexed.

3. Reach out behind as far as possible
before throwing.
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EXERCISE 3

THE RAINBOUW

This encourages awareness of space over one's head. At first,
in. movement No.3, the children may need to pass the bean
bag rather than throw it. When they start throwing it they
will probably first need to watch. the bean bag travelling
gverhead. With practice the child should be able to loaok
straight ahead. To foster the child's awareness of the space
above his head, the teacher could wusefully suggest that
the movement of the arms and bag describes a rainbouw, with
the child standing underneath.

W@W

1. 3.

- Stand - Bring both arms - Bean bag now in

- garms held out upwards left hand
sideways, palms - palms facing - Bring both arms
upwards each other down to .

- bean bag in - Pass or throw position 1
right hand bean bag from

right to left hand

R

<>

4. 5.
- Bring both arms - Bean bag now in

upwards again right hand ' [\\//;7
- palms facing each - bring both arms

other down again to
- Pass cr throw position 1

bean bag fram left

to right hand REPEAT 1 - 5 EIGHT TIMES
KEY FACTOR: With practice it will possible to throw bean bag

over increasing space looking straight ahead and catching it
successfully.




EXERCISE &

THROWING BEAN BAG OVER THE SHOULDER

This exercise encourages awareness of space around one's
back. The teacher could suggest the image of water falling

down ane's back.

A 1. 2.

- Left hand holds
bean bag over
left shoulder

- right hand
behind back at
hip level palm
upwards

8 1.. 2.

- Change hands - Drop bean bag

- start with bean from right to left
bag in right hand
hand

- repeat A 1.

REPEAT 1 and 2 FOUR TIMES

- Drop bean bag
from left to right
hand

FULL EXERCISE
One whole sequence is: A 1. and A 2. ONCE (Left Hand) ang

B 1. and B 2. ONCE (Right Hand)

Repeat this seguence eight times.




ine's
.ling

.ght

eft

EXERCISE 5

UNDER AND OVER

This 1s the first of the exercises to include the lgouwer
limbs, to encourage awareness of them, and co-ordinate them
with the arms. A and B re-inforce lateral awareness, C empha-
sizes crossing the vertical mid-line diagonally.

A.
%7//A
1. 2. 3.
- Arms sideways - Raise left leg - Bean bag now
- hands at waist knee flexed In right hand
level, palms - pass bean bag - left leg douwn
upwards under left leg )
- bean bag in - from left to
left hand right hand
L.
\ - Raise right leg
knee flexed
- pass bean bag
under right leg
O - from right to
left hand
5.
- Bean bag now
B A later faster variation in left hand
Try throwing the bean bag rather than right leg down

passing it, while hoppina with the leos.

FULL EXERCISE Repeat 1 to 5 in one continuous movement

eight times.

KEY FACTOR: Auwareness of a figure 8 on its side, and starting
from the outside ,




FOOT EXERCISES WwITH BEAN BAG
This pxercise stimulates tactile awareness through the use
of the child's feet, of palance, pressure. temperature and
texture. It uses the muscles of the feet and toes and include
direction finding away fraom the child's centre.
1. 2. 3.,
- 5it,straight pack - Sit. straight back - Repeat 1 and 2
- pean bag 0N flooT pean bag on flooT standing

in front of right {n front of left

foot foot
- curl toes round - curl toes round

pean bag to pick pean bag to pick

it up it up
- 1ift it - 11ft it
- drop it - drop it

FULL EXERCISE

Repeat 1 3
forwards, 1eft,

KEY FACTOR:

Repeat 1 and 2 standing 8
grasping and 1ifting are easy.

To be done with

EXERCISE 6

nd sitting until

nd 2 throwing bean bag backwards.'

right.

BARE FEET.



EXERCISE 8

SPIRAL

This exercise incorpurates all directions 1n space taken
separately 1in previous exercises up, down, rTight, left,
in, out. It begins as a large spiral narrowing as it rises,
then on the descent it widens as it falls, in ane rhythmic

flow.

1. 2. 3.

- Crouch on toes - Hands behind back - Rise to half-

- straight back - pass bean bag crouch still on
- hands front at from right to taes

left hand - hands return front
at hip level

pass bean bag

from left to

right hand

L

waist level

palms upwards
- bean bag in

right hand

- Standing hands - Standing - Standing
behind back - hands in front - hands behind back
- pass bean bag shoulder level - pass bean bag
from right to - elbows out from right to
left hand v - pass bean bag left hand
from left to

right hand ABOVE WAIST LEVEL




EXERCISE 8 (continued)

7
- Half crouch on toes
- hands return front at
hip level
- pass bean bag from left -
to right hand '
8.
- Crouch on tges
- straight back
- hands behind back
- pass bean bag from right to
left hand
- return to Number 1 )

®
? \— Diagram of Movement
DOWN

. The bean bag spirals in ONE DIRECTION only in one
rhythmic flow. # _ﬂr

FULL EXERCISE: Repeat 1 to 8 eight times

KEY FACTOR: This exercise must be done with a straight back.

10
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EXERCISE 9

WRIST AND FINGER MOVEMENTS WITH ROD

This exercise encourages central conscious control through
fluid wrist and finger movement controlling one side of
the body, or both simultaneogusly. It helps to alleviate
tension which often builds up in the hand and wrist, especi-
ally 1if the handwriting is cramped. It can be done to a poem,

e.g. Mix a pancake - Stir a pancake - pap it in the pan -
Fry a pancake -~ Tass a pancake - catch it if you can !

The rod should be at least 43cms (15") ideally made af copper
- 2cm dowelling would do.

& OO

- Kneel like this - Starting position ~ Propel rod with
- Hold rod with Rod points to little finger
12 o'clock till end points

little finger

away from you ie. AWAY from to 3 o'clock
- End of rod nearest body, palm down- - palm downwards
little finger wards.

rests on floor
- rod starts almost
horizaontal

3. 4, 5.

~ Propel rod with - Propel-rod till - Propel rod till
little finger end points to rod points back
till end points 9 o'clock to 12 o'clock
to 6 o'elock - at same time - at same time
ie. Towards body, rotate wrist to raotate wrist to
palm now faces turn palm UPWARDS turn palm
INWARDS to mid ie. fingers now DOWNWARDS again.
body line UNDER rod, thumb

ON TOP.

6. When achieved successfully kneeling, repeat exercise
standing, with rod held straight out in front.

11




Exercise Progression FULL EXERCISE

With practice both hands Repeut 1 to 5 eight times
can hold rods and simultaneously with Right hand

describe circles in opposite (as printed) and
directions. eight times with left.

KEY FACTOR

The rod must be held centrally.
Rest it against the thumb, with
4L fingers on it. Praopel it in a
circular movement clockwise in
the right hand, anti-clockuwlise
in the left.

£S3)

g///
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EXERCISE 10

FINGER MOVEMENTS WITH ROD

The rod must be held as still as possible, the upper arms
remaining at the side of the body, the elbouws still. They
rhythmic element of this exercise helps the mobility and
skill of fingers and wrists. First rhythmic executian 1is
important, and to help achieve 1t the teacher could say

this poem:
"Pepper & Salt. Pepper & Salt

tnder & Over with never a fault®

Pep - (raise both index fingers
shoulder level simultaneously off rod, then
throughout replace finger tips)

EXErcise. - per - (raise middle fingers off
rod, replace finger tips)

Key Factor

Rod remains at

- and - (raise ring finger,
replace finger tips)

- salt- (ralse little fingers,
replace finger tips)

_ SN e
AN

1 2.
- Starting position - 1st line aof poem
- Rod horizontal at
shoulder level REPEAT starting
- elbows flexed close with index
to body - fingers again
- finger tips on top -TY/' \*
thumbs supporting
rod
' == 5 _ AN
A 77
3. 4,
- Change hand - Change hand
position position
- rod now rests on - fingers, wrist and
finger tips rod now in
.= thumb on top of rod starting position
2nd line of poem Under & Over with never a fault
‘ No 3 No & No 3 No &
13




EXERCISE 11

ARM AND LEG MOVEMENTS WITH JuMmp

fhis exercise stimulates co-ordination of upper and lower
limbs and brings awareness of the possible diagonal positions
of limbs on opposite sides of the body, as related ta the
child's symmetrical axis.

| kA

1
Starting positian - Stretch right arm - Small jump to
feet together diagonally up to reverse pasition
arms at sides right side now
- at same time - left arm

stretch left leg stretched diag-

diaganally out onally out to

to left side right side

right leg
stretched diag-

onally out to
right side
. 5. :

4 6.

- NO jJump for - Small jump - NO jump for
return to ’ - to stretch bath return to
starting position arms starting posi-

- left arm down -~ diagonally up tion both arms

- bring right leg at same time douwn,
back to centre - feet apart feet together

rest on toes (it doesn't

matter which leg
is moved to
bring feet to-

FUL EXERCISE: gether, but one
leg remains
Repeat 1 to 6 eight times stationary)
14
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CROSSWAYS WALKING

This exercise forces the child to

ordination,
done while looking firmly ahead
encourages the child's proprioception (ie.

without looking what his

be

doing it).

On the floor draw

ruler on the floor.

1.

Stand at ane end
of line, feet
together

arms resting at
sides

KEY FACTOR

Keep feet close to

line without touching

it, body upright.

4,

Retrace steps
moving backwards
to starting
point

balance

EXERCISE 12

concentrate on his co-
and especially foot movement. It should
(not at feet) as this
he has to know

feet are doing and where they are

a line at least 1m long or place a 1long

2 3.
~ S5tep forward - Step forward
- right foot crosses - left foot
over to left side crosses over to
of line right side of
line
- in front of
right foot
Continue to end
of line.
D
EXERCISE PROGRESSION
5 6.
- Stand as in 1. - Raise left arm
then -~ left arm and

raise right arm to left foot cross

shoulder level over to right

right arm and right side

foot cross aver to arms cross at

left side shoulder level,
left arm cn top
elbows and
wrists straight

!

7.

- Continue to end of line then
- retrace steps back to starting point
- feet and arms crossing at each step

body upright

15



EXERCISE 13

CONCENTRATION SEQUENCE

This exercise consists of taking four even steps in g4
straight line in a large room, or in a smaller roam,
follow the curve of a large circle. The teacher counts .
1 2 3 4. the child carries out a sequence of steps whicy
involves stepping backward on ane step of each group gf
L. the step backwards changes position in each group gof
4 of the sequence. This demands great concentration.

DIAGRAM OF MOVEMENT

KEY FACTOR

Start with feet together. 7 234

The feet NEVER come together 1234

again in this exercise.
1223 4
12 3 4
7 234

/ The crossed out
number denotes the

backward step & clap

Starting Position
The step backwards is a token step.
3 i.e. rock on back step, always lead
forward with the other foot.

A. One step back an count 1 8. One siep forward on count 1
three steps forward on one step back on count 2
count 2 3 4 two steps forward count 3 &
i.e. BACK 2 3 & i.e. BACK 3 &

C. Two steps forward D. THREE steps forward
count 1 2 count 1 2 3
one step forward one step back count 4
count & f.e. 1 2 3 BACK
l.e. 1 2 BACK & , Sequence now completed.

Re-start from number 1
BACK 2 3 & etc.

NB. At this point ONLY
two steps back are taken.

EXERCISE PROGRESSION

A. When the stepping has been mastered the child may clap once
on the backward step, and the teacher count "Clap 2 3 4 n,

B. Next the teacher can say 1 2 3 4 and emphasize the number
on which the clap and backward step are taken.

C. Finally the exercise can be done silently.

16
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EXERCISE 14

EXPAND AND CONTRACT

The important feature of this exercise is the repeated move-
ment of expansion and contraction. This must not be abrupt

and pointed but a gradual oscillation between centre and

periphery, with distance first increasing and then decreasing.

The Teacher could usefully suggest to the children the image
of the tide filling a cave, with water entering more and
more deeply in a succession of waves.

When the exercise 1is first introduced the teacher should
count out loud to maintain the rhythm; she should however
aim at eventually dging the exercise silently since the
stepping inveolved in the combined foot and upper body move-
ments contains the rhythm.

When the actual movements have been mastered the teacher
can introduce the element of group expansion and contraction
with teacher and children standing together 1in a circle.
Alternately the teacher or a child can be the still focal
point at the centre of the circle the other moving rhythmi-

cally inwards and outwards.

1.

Starting Position
- feet together
arms lgosely

at sides

2. 3.

- With right foot - Take 5 steps forward
take 1 step forward take 4 steps backward
take 2 steps backward take 3 steps forward
take 3 steps forward . take 2 steps backward
take 4 steps backward take 1 step forward
take 5 steps forward feet together
take 6 steps backuward as in starting position

FOOT MOVEMENTS KEY FACTOR:

This exercise is done to a count of 6.
The right foot leads whenever there is
a change of directiaon, rocking on the left.

Whenever there is a change of direction, count 1 on the
right foot.

FRUIUEPSINY S S —
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i

Starting Position
for movements of
upper part of body

4

{

Counting 1 2 3

hands to chest
fingers curled
knuckles on chest
head and back
curled up as in
No.1 but more so

1

2.

Counting 1

- hands to chest
fingers -urled
knuckles aon chest

- head and back
slightly bowed

5.

Counting 1 2 3 &4

- upper armns move
away from body
elbow flexed

- forearms and
hands open out
palms upward
fingers uncurl

- head and back
lean slightly
backwards

7.

Counting 1 2 3 4 5 6

- arms raised up
and out from
shoulders

- palms face upuward
fingers uncurl

- head and back
lean well
backwards

i8

W |
3.

Counting 1 2

- upper arms remain
close to body

- forearms and hands
slightly aopen out

- fingers half
uncurl palms face
each other

- head up, back
straight

{

Counting 1 2 3 & 5
- hands to chest as
in Numbers 1 & 3

- head well down
back well rounded
- knees slightly

flexed

8.

Reverse order of

exercise

Repeat number 5

- then number &
number 3
number 2
number 1

and back to
starting position




Exercise 14 (continued)

—\._f
\
in
nds Starting Positiaon Counting 1 Counting 1 2
4t for combined - take 1 step forward - take 2 steps
movements of hands to chest backward
e whole body fingers curled repeat number 2

knuckles an chest
- head and back
slightly bowed

' Continue the exercise

R4 - Joining foot to
upper body maovements
through numbers
3 4L 5 and 6

- then reverse order
do numbers
5 & 3 2 1 back to
starting position

w

19




EXERCISE 15

SPIRAL IN SPACE

n this exercise the teacher cnyg!? usefully sugjest to the
children the image of the snail curling up inside the shell,
or climbing up a spiral staircase tg the top of a tower.
By following imaginatively and physically the spiral form
the child experiences one complete continuous movement,
rather than related fragments. For a child who has difficulty
in completing a story, sentence or train of thought this
exercise may initially be difficult. When mastery of the
exercise has resultel in a relaxed flouw of movement, the
movement can be speeded up to a run.

Before starting the exercise, the teacher must say:-

"Do you know what a spiral is?" (If the child does not knouw
then the teacher must
explain.)

Pretend there is a spiral on the flgor in front aof you.

You will follow the line of the spiral clockwise to the

centre then reverse out of the spiral.

Walking backwards anti clockuwise. (If the child does not

know the meaning of
"clockwise" the teacher
will ageain have to explain)

1. 2. 3.
- Stand feet - Walk clockwise - At centre
together B into centre of ctrouched & tucked
- arms open in wide spiral gradually position
V above head _ drawing head bowed
palms facing ~ downwards and fingers curled
inwards inwards close to chest
- head and body 4
leaning :

Walk backwards
anti-clockuwise

out of spiral
gradually expanding
straightening out
arms stretching
upwards

back to posticn 1

slightly backwards

FULL EXERCISE Repeat 1-4 three times
20
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MOVING IN A FIGURE OF

EXERCISE 16

'8' (Eight)

This azxerclise involves maving without pause fram gne position

e

fo the next, maictaining 3

a FORWARD FACING POSITION, WITH

X THROUGHOUT.

Length of the
Draw 1it, label it
point. Mark X on

exercise can be daone

little nut tree',

I had a little nut tree
Nothing would it bear

But a silver nutmeg

And a silver pear

Diagram of movement

KEY FACTOR

Face point X
THROUGHOUT

3.

~ Repeat
1 and 2 once

6.

~ Now at C
still facing X
- walk round
‘backwards along
“third curve to
the right.

FULL EXERCISE

straight 1line to fit
ABC, emphasize B, which 1is
the wall, or a piece
to music or a rhyme,
which the child midst say aloud.

smgoth

continuous
THE WHOLE B300Y FACING POINT

rhytnm and

the available space.

the crossing
of furniture. The
e.g. 'I had .a

walk forward A to C Ih
walk backward C to A

walk forward A to C Ua
walk backward C to A

UA

289

1.

- Walk forward

alang
straight line

- A to C c

|
T

A

4.

- Now back at A
still facing X
walk round
forwards along
first curve to
the right

7.

- Now back at 8
still facing X

- walk round
backwards along
fourth curve to
the left

'Repeat 17 to 7 three times

21
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- Using same number
of steps

~ walk backwards
along straight «
line C ta A 1

[

>

5.

- Now at B
still facing X
walk round -
forwards along
second curve to

the left
c
I
2.( )3.
I
Q..C 7 L.
A




CREATIVE

This important and innovative wcrk developed by Audrey McAllen
deals with the important problem of normal children with learn-
ing disabilities. Chapters include assessment and diagnosis:
“How do I get into my body?" - exercises 1n movement, painting,
drawing, for "body geography", spatial coordination, painting
exercises for lying and stealing. A how-to-do-it book of
inestimable magnitude.

Teaching Children to Write, Audrey McAllen, 1977, 80 pages

This ‘-book has been written in order to lessen the pressure on
the new class teachers in Waldorf schools, of assimilating in
a short time all the indications which Steiner gave on the
teaching of writing. All the practical examples which are
described come from the author's experience as a c.ass teacher
and remedial teacher with children who have writing/.eading

difficulties.

Sleep - An Unobserved Element in Education, Audrey McAllen
’

presented here are the main aspects of Steiner's spiritual
scientific research on the experiences of the soul during sleep.
This gives insight into the pedagogical principles of waldorf
education. An account of lessons with individual pupils is
given, with a commentary of their relationships to the facts
given in the earlier chapters. This book can be read as a back-
ground to The Extra Lesson. Also described is the use of the
“gix Moral Color Exercises" arising from indications by Rudolf

Steiner.

Take Time, Mary Nash Wortham

A booklet to help parents and teachers with children from ages
fiye.to ten who are having difficulties with speaking, reading,
writing, or spelling by tackling the root cause: lack of coordi-
nation, rhythm and timing. The booklet indicates what points

to watch for in a child whose specific needs are often over-
looked. It outlines a tried-and-tested program of special
exercises designed to be not only functional but fun and has
proved rewarding in helping children to overcome their diffi-

culties.

FORM DRAWING: Workbook I by
Rudolf KOTSLI. Translated by Roswitha

Spence and William Mann. HOLTIAPPEL, N.D.

fn Creative Porm Drawing the authoc leads qnis book results from the author!
hat the art of line can  _jth mentally handicapped ¢children,
Through a systematic {ng-disabled children and childc
not only is a 8kill panifest behavior difficultles. §
for drawing developed, but also a growing grounded on 8 thorough knowledge of
ther faculties and gSteiner's vork and indications i
such as self-confl~ area, as well as the advances =

us to discover w
mean for us today.
geries of exercises,

avareness of quite ©
capacities within ue,
dence and equilibrium.
of form draving may become
discovery.
himself qui
of how form drawing can
ent for the adult. available to

develope
n total freedon,

anyone, i

Hence the activity pmodern, orthodox medicine.

be a path of

All these books may be ordered from

Rudolf Steiner College Bookstore
9200 Fair Oaks Blvd.
Fair Oaks, Cal 95628.

CHILDREN'S DESTINIES: The
Directions of Man's Development by

a path of self- educators and medical 1 '
Rudolf Kutzli has addressed those who help care toge:::::e i
te particularly to the question concernsd parents. )

et et
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rhe memedial Research Group was founded in 1984 during Audrey McAllen's
i~17 Sroiner College and the Sacramento Waldorf School. The qroup
S sichers and those who work in fields rélated to learning
disabilities. A0 anthroposophicat doctor, extra lesson teachers, and
¢s in the field of child devélopment are included in the group.

b !
!

| é

| S ™ REMEDIAL RESEARCH BULLETIN
.

specialis

i The purpose of the group is to further resedrch into the causes of
learning disabilities, their prevention and their alleviation. A major

1 contribution to this research is providing a means of communication among
teachers and others regarding new findings, classroom practices, and other
helpful information,

A sampling of articles pubiished in the first four issues includes:

Bulletin #1: "The Physical Body as Archetype of Man's Spiritual Being,”
by A.E. McAllen.

Bulletin #2: “Interview with Else Gottgens," with A.E. McAllen.
' "For Kindergarten Teachers,” by A.E. McAllen and
M. Meyerkort.”

Bulletin #3: "Child Study and Assessment, ' by A.E. McAllen.
"exercises for the Classroom Situation," by class teachers.

gulietin #4: “Higher Senses, Inner Force Currents and Creative Laws 1n
the Human Organism”, by Rudolf Steiner.
"pioneering 'Extra Lesson' in a Waldorf School - U.3.A.," by
'Y/ Howard Schrager.
“Guidance for New Teachers," by Else Gottgens.

aulletin 85: "On First Grade Readiness," by M. Meyerkort.
"Hints for First Grade Teachers”.
“Comments and Diagrams,” - study materi1al on man's mirroring
process 1n relation to two and three dimensional space, by
~.E. McAllen. (Publication now 1n progress).

i The zemedial Research Bulletin 1s published twice year ly and 1s ava:.lable
to all Waldorf teachers as a means of furthering this communication. if you
w1sh to subscribe, please fill out the form below. (For those who are already
& subscribers: Bulletin #5 - now in preparation - will be mailed to you.;

THE BULLETIN IS FOR WALDORF SCHOOL TEACHERS ONLY;
IT IS NOT INTENDED FOR PARENTS OR THE GENERAL PUBLIC.

-a...-----a-.’aoaohaa-a.*c-"taaa'-

I would like to subscribe to the REMEDIAL RESEARCH BULLETIN for

Subscription: Us - $8.00 Canada - $9.00 Overseas - $10.00
Back issues/copy: US - $4.00 Canada - 54.50 Overseas - § 5.00
I would like to order a copy of: #1 #2 #3 44 'S
Lo —
\/
Total amount S enclosed; please make check payable to

RUDOLF STEINER COLLEGE.

TEL.

< NAME

STREET ) CITY/ZIP,

SCHOOL AFFILIATION

POSITION/PROFESSION

MAIL TO: Remedial Research Group, c/o Rudolf Steiner College,
9200 Fair Oaks Blvd., Fair Oaks, CA 95628
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